Pupil Premium Strategy Statement

Wessex Primary School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 346

Proportion (%) of pupil premium eligible pupils 26%

Academic year/years that our current pupil premium 2023-2024

strategy plan covers 2024-2025
2025-2026

Date this statement was published September 2024

Date on which it will be reviewed September 2025

Statement authorised by Tim Beavan

Pupil premium lead Hannah Denning

Governor / Trustee lead Naomi Churchill

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £125, 203
Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0

years

Total budget for this academic year £125, 203




Part A: Pupil premium strategy plan

Statement of intent

We have high aspirations and ambitions for all of our pupils and we believe that every pupil
should have the opportunity to reach their full potential regardless of their background or lived
experiences. The focus of our pupil premium strategy is to support all disadvantaged pupils to
achieve that goal, including those pupils who have higher attainment.

Pupils who have or have ever had a social worker or are young carers may also be included
within our pupil premium plan. It is for this reason that we look to utilise our pupil premium
budget to benefit all pupils, regardless of whether they eligible for pupil premium or not.

We aim for all pupils to receive quality first teaching which is proven to have the largest impact
on pupils’ learning and close the disadvantaged attainment gap whilst also ensuring that non-
disadvantaged pupils benefit from this approach also. For this reason, quality first teaching is
the main focus for our plan

As a result of the above, our key principles of our Pupil Premium plan are as follows:

- All pupils will be challenged in their work

- Teaching and learning opportunities will meet the needs of all of our children, including
those belonging to vulnerable groups.

- Any interventions will be carefully targeted, specific to the child/groups and purposeful.

- Intervention will be at the earliest opportunity to have the maximum impact.

- Not all children who receive free school meals will be disadvantaged.

- Not all children who are disadvantaged are registered or qualify for free school meals.

- All staff will take a shared responsibility in a whole school approach to improve out-
comes and raise expectations for disadvantaged pupils.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

Assessment, observations and discussions with staff indicate that
disadvantaged pupils attain less well than non-disadvantaged pupils. This is
evident from when pupils start school. On entry to Reception class,
disadvantaged pupils arrive below age related expectations compared to non-
disadvantaged pupils. This gap remains throughout the school.

KS2 Data for 2023 demonstrates that 10% of disadvantaged pupils achieved
the expected standard in reading, writing and maths compared to 42% for all
pupils. This trend is evident across all years in the school.

For 2024 data, this changed to 12.5 % of disadvantaged pupils achieving
expected levels in Reading, Writing and Maths with 50% of all pupils achieving
combined reading, writing and maths.

A high proportion of our pupils eligible for pupil premium have additional
learning needs;
e 5.5% of our PP children are SEN E (Have an EHC Plan)
e 21.1% of our PP children are SEN K
e A further 20% of our PP children are closely monitored by the class
teachers and SENDCo through quality first teaching and progress
meetings.

Our assessments, observations and discussions with staff, families and pupils
suggest social and emotional issues for many pupils. These issues were
exacerbated by the COVID-19 pandemic and still remain. Analysis indicates
that social and emotional challenges for pupils are increasing and pupils being
referred to receive social and emotional support is increasing.

There are also higher numbers of disadvantaged pupils who require external
professionals’ support compared to non-disadvantaged pupils. This impacts
pupils’ education and wellbeing which is seen through pupils’ low emotional
resilience and behaviours for learning. This leads to significant knowledge
gaps. As a result, pupils are falling further behind age-related expectations.




Our attendance data indicates that attendance among disadvantaged pupils is
lower than that of non-disadvantaged pupils. Our assessments and

observations indicate that absenteeism is negatively impacting disadvantaged
pupils’ progress.

All pupils Disadvantaged disad':l/ggiaged Disad;ggtaged
gggi' 95% 92% 96% 4%
gggg' 93% 89% 93% 4%
ggg' 93% 90% 94% 4%
gggg' 94% 90% 95% 5%

Levels of persistent absence continues to increase, particularly for
disadvantaged pupils:

All pupils Disadvantaged disad':l/ca)\p];aged Disadgggtaged
2023- 14% 36% 6% 30%
2024
coee 22% 39% 18% 21%
ggg%_ 22% 43% 17% 26%
gggg- 12% 29% 8% 21%

Data, observations and discussions with families indicates that a higher
percentage of our families are financially stretched or are considered to be
From IDACI data, 37% of our children families are financially stretched or in
urban adversity. Disadvantaged pupils have fewer enrichment opportunities
available to them than non-disadvantaged pupils. Disadvantaged pupils attend
school-based clubs and enrichment activities less than non-disadvantaged
pupils. Families of disadvantaged pupils contribute less to school trips and
experiences than families of non-disadvantaged pupils.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved attainment among |® Disadvantaged pupils make at least expected progress
disadvantaged pupils. based on a range of criteria including reading ages and

Partially met — some assessment scores.

metrics show an e The disadvantaged attainment gap narrows.
improvement in e SEND provision plans are used to target individual
disadvantaged pupil data children’s needs to improve their attainment.

Attainment of

disadvantaged pupils who e Provision meets the needs of disadvantaged pupils, who

also have SEND needs also have SEND demonstrated through observations and

improves.
P data.
Partially met — qualitative . i
e Provision plans demonstrate an increased access to

data shows that lesson i . ) ]
learning for pupils during whole class teaching.

instruction includes greater

percentage of participation e Lesson inputs are delivered in a way which allows for all

ratio techniques. Yet to see pupils to be included.

if this is having an impact.

Pupils in the school have

higher levels of
engagement in learning and | High levels of pupil wellbeing and engagement demonstrated

improved levels of by:
wellbeing and emotional e qualitative data from student voice, student and parent
resilience, particularly for surveys and teacher observations;

disadvantaged pupils. e anincrease in participation in enrichment activities,

Partially met — there are particularly among disadvantaged pupils;

STl EVE LY o fewer significant behavioural incidents recorded.

incidents recorded.

To achieve and sustain Sustained high attendance demonstrated by:

improved attendance for all |e the overall absence rate for all pupils being no more than
pupils, particularly our 5%, and the attendance gap between disadvantaged pupils
disadvantaged pupils. and their non-disadvantaged peers being reduced by 2%;




the percentage of all pupils who are persistently absent
being below 10% and the figure among disadvantaged

pupils being no more than 15% lower than their peers.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £51,000

scheme for reading that
follows EEF and DfE
guidance.

reading comprehension strategies through
modelling and supported practice

Activity Evidence that supports this approach Challenge
number(s)
addressed

Membership to PiXL, When used effectively, diagnostic 1,2

including use of and analysis | assessments can indicate areas for

of diagnostic assessment development for individual pupils, or across

papers. classes and year groups:

Diagnostic assessment | EEF

Training for staff to ensure

assessments are

administered and analysed

correctly.

Continuation of embedding Doug Lemov and Tom Sherrington strategies | 1,2

teaching toolkit for Wessex. have proven to be effective in whole class

delivery to engage and meet the needs of a
whole class grouping of pupils.

Membership to English Literacy Tree is fully sequenced to teach 1,2

scheme for writing that writing composition strategies through

follows EEF and DfE modelling and supported practice.

guidance.

Telling the story: the English education

Training for staff to ensure subject report

scheme is implemented.

EEF: Improving Literacy in Key Stage 2

Fund teacher release time to

embed key elements of

guidance in school

Membership to English Literacy Tree is fully sequenced to teach 1,2



https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1697619973
https://www.gov.uk/government/publications/subject-report-series-english/telling-the-story-the-english-education-subject-report
https://www.gov.uk/government/publications/subject-report-series-english/telling-the-story-the-english-education-subject-report
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2

Training for staff to ensure
scheme is implemented.

Fund teacher release time to
embed key elements of
guidance in school

Telling the story: the English education
subject report

EEF: Improving Literacy in Key Stage 2

Enhancement of our maths Number fluency is often a barrier to 1,2
teaching and curriculum mathematical problem solving in upper KS2
planning in line with DfE and | and beyond. To help close this gap, we have
EEF guidance. implemented the ‘mastering number’ DfE-
funded MathsHub programme.
We will fund teacher release
time to embed key elements The DfE non-statutory guidance has been
of guidance in school and to produced in conjunction with the National
access Maths Hub resources | Centre for Excellence in the Teaching of
and CPD (including Mathematics, drawing on evidence-based
Teaching for Mastery approaches:
training). Mathematics guidance: key stages 1 _and 2
The EEF guidance is based on a range of the
best available evidence:
Improving Mathematics in Key Stages 2 and
3
Early numeracy approaches | EEF
(educationendowmentfoundation.org.uk)
Membership to curriculum The Kapow scheme offers a broad and 1,2
scheme for foundation balanced curriculum that stretches and
subjects. inspires children and supports the
development of their knowledge and skills.
Training for staff to ensure
the curriculum is planned.
Release time for subject
leaders to monitor.
Resourcing for EYFS EEF: Physical development approaches 1,2,3,4,5

outdoor provision



https://www.gov.uk/government/publications/subject-report-series-english/telling-the-story-the-english-education-subject-report
https://www.gov.uk/government/publications/subject-report-series-english/telling-the-story-the-english-education-subject-report
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/physical-development-approaches

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £60,000

Activity Evidence that supports this Challenge
approach number(s)
addressed
Purchase specialist advisory | Specialist advisory teachers workin | 1 2 3 4
teacher service for small partnership with school to meet the
group interventions and needs of individual pupils and sup-
building TA capacity. port mainstream provision for special
educational needs.
EEF: Small Group Tuition
EEF: Making Best Use of Teaching
Assistants
Implement structured A detailed baseline assessment of 1,2, 4
phonics intervention all children’s reading across all year
programme in KS1 and KS2. | groups has identified where some
children beyond Y1 are either still
] not quite secure in their reading, or
Widen reach of programme | ot fluent enough. This is the pri-
to interventions across KS2, | mary barrier to overcome for these
providing daily gap-closing pupils to make accelerated progress.
interventions.
EEF: Phonics
Targeted support groups 1,2,3,4

(small groups and 1:1) for
identified areas, such as:

- Curriculum based targeted
support

- Precision Teaching

- Phonics

- Speech and Language

- Emotional Literacy (ELSA)

PiXL therapies provide defined and
targeted interventions.

EEF: Phonics

EEF: Small Group Tuition

EEF: Making Best Use of Teaching
Assistants



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £15,203

issues.

those of similar schools to ours, we
have identified a need to set a
small amount of funding aside to

Activity Evidence that supports this Challenge
approach number(s)
addressed
Educational Psychology DfE: Educational Psychology 1,2,3,4,5
service Services: Workforce Insights and
School Perspectives on Impact
Whole staff training on Both targeted interventions and 2,3,4
behaviour management, universal approaches can have
developing school ethos and | positive overall effects.
improving behaviour. EEF: Behaviour interventions
Embedding principles of The DfE guidance has been 1,3,4
good practice set out in the informed by engagement with
DfE’s guidance on working schools that have significantly
together to improve school reduced levels of absence and
attendance. persistent absence.
This will involve training and
release time for staff to
develop and implement new
procedures and appointing
attendance/support officers
to improve attendance.
Subscription to Jigsaw plan- | ‘Jigsaw is a unique, spiral, progres- 1,2,3
ning sive and effective scheme of work,
aiming to prepare children/young
people for life, helping them really
know and value who they are and
understand how they relate to other
people in this ever-changing world.’
Parent workshops to share Levels of engagement with school 1,2,3,4
key information about the increase through parents’ events.
school, such as the behav-
iour policy. School staff and families work to-
gether effectively to support children
Parent workshops with a and help them make the best pro-
range of external profession- | gress possible.
als.
https://educationendowmentfounda-
tion.org.uk/education-evi-
dence/teaching-learning-toolkit/pa-
rental-engagement
Funding of breakfast club / Pupils attending school on specific 4
after school club or extra-cur- | days or arriving in time for the start
ricular clubs for pupils eligible | of the day will be more enthused for
for Eree School Meals learning and therefore, more en-
gaged.
Contingency fund for acute Based on our experiences and 1,2,3,4,5



https://assets.publishing.service.gov.uk/media/649c4a4406179b00113f7498/Educational_Psychology_services_-_Workforce_insights_and_school_perspectives_on_impact.pdf
https://assets.publishing.service.gov.uk/media/649c4a4406179b00113f7498/Educational_Psychology_services_-_Workforce_insights_and_school_perspectives_on_impact.pdf
https://assets.publishing.service.gov.uk/media/649c4a4406179b00113f7498/Educational_Psychology_services_-_Workforce_insights_and_school_perspectives_on_impact.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

respond quickly to needs that have
not yet been identified.

Total budgeted cost: £ 125,203
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Our School results for pupils who completed Key Stage 2 assessments in Sum-
mer 2024:

Wessex - MNational -
KS2 Results 2024 Wessex Disadvantaged Mational Disadvantaged

Pupils Pupils
Percentage meeting the
expected standard in 50% 12.5% 61% 45%
reading, writing and
maths (combined)
Percentage meeting the
expected standard in 74.2% 37.5% 74% 6204
reading
Percentage meeting the
expected standard in 51.6% 12.5% 72% 8%
writing
Percentage meeting the
expected standard in 82.3% o0% 73% 9%
maths

The data for 2024 when compared to 2023 shows an improvement for all pupils and
also disadvantaged pupils for combined reading, writing and maths. Whilst this is a
small increase from 2023 data, it is pleasing to see the results improve at the beginning
of our three-year Pupil Premium Strategy.

In EYFS, the data for pupil premium children achieving GLD in 2024 was higher than
both 2022 and 2023 data.

Attendance rates for all pupils, including for disadvantaged pupils has increased since
this strategy plan began in 2023.

Persistent absence rates for all pupils, including for disadvantaged pupils has fallen
since this strategy plan began in 2023.

Activity Impact 2023 - 2024

Further RWI training. Children meeting expected standards in Year 1 Phonics
Screener Check = 86.7%. This is a 6.4% increase on last

Training and support academic year.

through Whiteknights Ofsted April 23: Leaders are assessing pupils’ gaps more
English Hub- supply cover |Precisely and providing pupils with daily “fast track’ tutoring to

costs catch up.
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Number of and percentage of pupils “on track” in phonics
tracker increased throughout the year.

Accelerated Reader In 2023-2024, 74.2% of KS2 pupils achieved the expected
Programme standard in reading.
Maths subscriptions — In 2023-2024, 82.3% of KS2 pupils achieved the expected

White Rose Mastery, TT standard in maths.
Rockstars and My Maths

Behaviour support TA Behaviour TA has been effectively utilised to support individual
children and provide staff training.

Fewer high level incidents displayed by pupils. Fewer pupils
displaying high level incidents.

2 x ELSATA Increased number of pupils who benefit from Emotional
Support Intervention

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider

n/a n/a

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

n/a

The impact of that spending on service pupil premium eligible pupils

n/a

12



Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils, that is not dependent
on pupil premium or recovery premium funding.
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